











する exactword scoring method (EX)よりも，文脈上容認可能な語をも採るacceptable




Jon Jonz(4)，Frances B. Hinofotis & Becky G. Snow(5)および、JamesD. Brown(6)等は，従来




Jonz は."The M-C cloze adds the feature of allowing the student a limited range 





















高専2年生A.B2クラス， 79名 (1978年)に対して，クローズ法を利用した授業を 2ヶ月
間実施した。その過程で， H.A.Hillの“ElementaryStories for Reproduction，(I3)から 5篇




しい教材である o これを次の 3形式・ 4種のクローズテストに構成した。(付録参照)
(1) 標準クローズ(EX，AC)一一6語目毎の単語を抜いて25の空所を作ったもの。これ
を厳正法 (EX)と容認法 (AC)で採点する。






















Hl : WL 1およびWL2は， EX以上に，そしてACと同程度に有効なEFL 総合学力の測
定用具である o













ア ス クローズ4種の割当 実験
実験目 自ヲ
No. 材料 難易度 Aクラス(N=4Z)Bクラス(N=37) 番号
T1 英語I ( 2年英語総合成績) 等質検定
T2 E9 very easy EX 等質検定
T3 E9 very easy AC および
T4 1 3 fairly easy WL 1 EX，AC，WLl， 
T5 EIO very easy WL2 WL2の特性観察
T6 E17 easy WLl EX， AC WLlとEX/AC
T7 1 5 easy EX， AC WLl との比較
E29 WL2とEX/AC
実験II
T8 easy WL2 EX， AC 













有意差は認められなかった o 標準偏差も， T2-Tstこおいては両クラス聞に有意差がないが， T1 
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¥ Tz.EX T3・AC T4・WL1 T5・WL2
M 10.9 13.7 12.3 11.4 
SD 2.4 3.5 2.7 3.0 
KR .47 .79 .51 .53 
T .49ホ$ .54奪事 .54事事 .53 * * 
1 F .44 .56 .49 .46 
D 1 11 16 14 13 
(日印 pく0.01で有意)







ト特性に重要なkeyとなる SD，KRの観点から，WL2がやや優位にある C したがって，総合的テ
スト特性は， AC>WL2孟WL1>EXと推定できる。
3-4 実験皿・交替法によるEX/ACとWL1，EX/ACとWL2の比較(表4参照)
得点状況(M)から調べる o T6~T9を通じ， AC>EXの型は 1%レベルで、有意で、あり，前節に














T6 T7 T8 T9 
EX AG WLl EX AC WL1 EX AC WL2 EX AC WL2 
M 11.6 14.5 18.6 10.0 13.3 12.9 10.1 1‘9 12.6 7.8 10.7 10.6 
SD 3.5 3.7 3.9 2.2 2.2 3.0 3.1 3.5 3.3 2.3 3.2 3.5 
KR .74 .74 .76 .41 .3 .51 .60 .66 .64 .43 .63 .68 
T .50事* .66** .40** .23 .43牟* .46事牟 .59 * .62*場 .37** .48** .52 * .51 * 
IF .46 .58 .74 .40 .53 .52 .40 .48 .50 .31 .43 .42 
DI 12 1 15 7 3 5 8 8 10 4 6 10 
すなわち， T7においては 3種ともKR値の低いのが問題として残るが，T6，T7~こおいてWL 1が





相関係数 (r )，すなわち妥当性係数については， T7・EXの .23を除き，全てのテストにおい



























(表5) クローズ4種の機能語・内容語別項目通過率(I F) %と(指数)
¥ TS7 T89 EX AC WLl EX AC WL2 
機能語(F) 57.1( 133) 63.3( 148) 70.1( 164) 46.9(132) 54.1 (152) 53.1(149) 
内容語(C) 35.2( 82) 51. 7( 121) 60.9( 142) 28.0( 79) 39.6(111) 42.8(120) 
全項目 42.8( 100) 55.4( 129) 63.4( 148) 35.6(100) 45.4(128) 46.9(132) 
F-C 21. 9( 51) 11.6( 27) 9.2( 18) 18.9( 53) 14.5( 41) 10.3( 29) 
と，およそWLl>WL2>AC>EXの関係が認められ， 3-4での検討結果とほぼ同じである。
しかし，通過率については.50を理想とする考えがある。側その基準に近いものから配列すれ
ば， AC(55.4)， EX(42.8)， WL1(63.4)およv;WL2(46. 9)， AC(45 .4)， EX(35.6) となる。した
がってクローズ4種の通過率の評価は， WL2>AC >EX>WLlとまとめられよう o
次に機能語と内容語に分けて語表付加の意義を考える o 両語類の差(F-C)の欄を見ると，
クローズ4種いずれにおいても機能語の方が通過率が高いが，側その差がEXにおいて最も大き














¥ T67 TS9 EX AC W L 1 EX AC W L 2 
機能語(F) 44.4(117) 33.3( 88) 5.6( 15) 20.0(お) 15.0( 63) 35.0(146) 
内容語(C) 34ι( 91) 25.0( 66) 59.4(156) 26.7(111) 36.7(153) 43.4(181) 
全項 目 38.0(100) 28.0( 74) 40.0(105) 24.0(100) 28.0(117) 40.0(167) 
F C 1O.0( 26) 8.3( 22) ー53.8(-141) -6.7(-28) -21.7(-90) 8.4( -35) 
機能語と内容語との対比における語表付加の弁別効果は一様で、はない。 T67のEX，ACは共
にF>Cの型を示しているのに， WL1は逆に FくCの傾向を強く示している o これは， T7の問
題もさることながら，T6においても，その弁別項目数対該当項目合計数の比が，内容語で15/
















1 : AC>WL1>EX， AC>WL2>EX 















T 67 T89 
EX AC WL1 EX AC 




WL2>EX=AC 通過率 R 
42.6 51.1 64.1 41.2 46.9 52.8 
R : EX>AC>WLl 
41.2 17.6 58.8 8.4 8.4 50.0 
弁別率
R 28.9 36.8 
WL2>AC>EX 
I項目において原形提示の項目弁 36.4 33.3 30.3 34.2 
別効果が明らかに見られ，特にW
L2は大差をもってEX，ACに勝っている。一方， R項目において WL1とWL2の位置の逆転が








仮説H1 ACキ (WLl， W L 2)> E X 
H2 WL2>WL1 
H 3 I>R* 
実験I A C>WL 2尋WL1>EX
実験皿SD WLl>AC孟EX.WL2キAC>EX
KR WL1>EX~AC. WL2~AC>EX 
T A C>E X>WL 1. A C>E X>WL 2 
WL l>AC>EX， ACキWL 2 >EX 
→ (AC>(WL1， WL2)孟EX]
1 F AC>EX>WL 1， WL 2>AC>EX 
→ (WL 2>AC>EX>WL 1 J 
1 D WL1>EX>AC， WL2>AC>EX 
→ (WL2>WLl>(AC， EX)] 
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It was Jimmy's birthday， and he was five years old. He l( got quite a lot of 
nice 2( birthbay ) presents from his family， and 3( one ) of them was a beautiful 
4( big ) drum 
“Who gave him that 5( thing ) ?"Jimmy's father said when he 6( saw i t.
“H is grandfather did，" answered 7( Jimmy's ) mother. 
“Oh，" said his father. 
8( Of ) course， Jimmy liked his drum 9( very ) much. He made a terrible 
lO( noise ) with it， but his mother l( did ) not mind.日isfather was 
12( working ) during the day， and Jimmy 13( was ) in bed when he got 
14( home in the evening， so he 15( did ) not hear the noise. 
But 16( one ) of the neighbours did not li( like ) the noise at all， so 
18( one morning a few days later， 19( she ) took a sharp knife and 
20( went ) to Jimmy's house while he 21( was ) hitting his drum. She said 
22( to ) him，“Hullo， Jimmy. 00 you 23( know )， thereノssomething very 
nice inside 24( your ) drum? Here's a knife. Open 25( the ) drum and let's 
I find it." 
Word List ( 1 ) 
備考:左の表の単語は残らず
be big birthbay do get go 
使用されます。
home Jimmy know like nOlse of 
one see she the thing to 




(2) 適当に語形を変える必要のある場合。例:boy→boys， boy' s， boys' →my， me 
(格や数の変化)/tall→taller，tallest (比較変化)/be→am， are， 1 s， was， were， 
b~en， being (動詞の活用)
(3) 2語が縮約されて 1語となる場合。例:do+not→don〆 I+am→I'm.
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語表付クローズテストの可能性
2) WL2の例 :T官 (E16) (冒頭の問題指示丈は E17と同一)
John 1 iked chocolates very much， but his mother never 1 ( gave ) him any， because 
they were 2( bad ) for his teeth， she thought. 3( But ) John had a very nice 
4( grandfather)‘ 
The old man loved his 5( grandson ) very much， and sometimes he 6( brought ) John 
chocolates when he came 7( to ) visit him. 
Then his mother 8( 1et ) him eat them， because she 9( wanted ) to make the 
old man 10( happy ). 
One evening， a few days 11( before ) John's seventh birthday， he was 12( saying 
his prayers in hi s bedroom 13 ( before ) he went to bed.“P1ease， 14( God )，" 
he shouted，“make them give 15( me ) a big box of choco1ates 16( for ) my 
birthday on Saturday." 
H i S 17( mother ) was in the ki tchen， but 18 ( she ) heard the small boy 
shouting 19( and ) went into his bedroom quick1y. 
“20( Why ) are you shouting， John?" she 21( asked ) her son.“God Can hear 
22( you ) when you talk quiet1y." 
“1 23( know )，" answered the c1ever boy with 24( a ) smi1e，“but 
Grandfather、inthe 25( next ) room， and he can't." 
Word List ( 2 ) 
a after a1though and angry ask 
bad be before big boy bring 
but can co町le do father for 
from glve God grandfather grandson happy 
have he he1p Just know 
1et mother next on or say 
she Slr strong take te11 the 





Potentialities of Word-List Cloze Tests 
Koju FUJIEDA 
Of the various scoring methods for the cloze test， the acceptable word scoring 
method (AC) has been advocated as the most effective in EFL situations. However， 
contrary to the reputed simplicity of a cloze procedure， the AC method has a draw-
back to EFL teachers in that it requires a glossary of acceptable answers to be 
establ ished from the native-speaker sample. 
The multiple-choice cloze test may be a feasible solution to this problem， but it 
also needs laborious pretest work to construct powerful test items. Moreover， this 
modified cloze test seems to be too much involved in measuring receptive ski 1 s rather 
than productive skills. 
The author conducted on 79 technical college students a series of experiments with 
two types of ‘word-l ist cloze test，' the one wi th a 1 istof the deleted words (WLl) 
and the other wi th a 1 istof the deleted words pl us distractors (WL2). All the words 
listed were arranged in the alphabetical order and presented in their root forms with-
out inflection and~or contraction. 
The hypotheses for these experiments were: 
As a test of measuring overall EFL proficiency， WLl and WL2 are more effec-
tive than the exact word scoring method and as effective as the AC. 
2 As an overall EFL proficiency test， WL2 is more effective than WL1. 
3 The root-form presentation of alternatives is more powerful in discrimination 
than otherwi se. 
The stat i stics， computed and examined on the basi s of the mean score， standard 
deviation， rel iability coefficient (K・R20)，correlation coefficient with English I， 
item facility and item discrimination， showed that all the hypotheses could be adopted 
on condition that the matter of criterion-related validity be explored further. The 
word lists were found to facilitate the filling-in of content words more than function 
words. 
Potentialities of word-list cloze tests are now open to be tapped for practicaI use. 
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